Analysis of Variance Reporting
School Name:

St Mark’s School

Strategic Aim:

Develop future focussed thinkers and learners through Ako and the pursuit of Equity and Excellence.

School Number:

4135

Identify and grow every student’s God given gifts and talents.
Analysis reporting

Annual Aim:

To raise student achievement and accelerate student learning in Literacy with a continued Writing focus in 2019 by
maintaining and sustaining a wide range of research based literacy programs and interventions.

Target:

Student Achievement Target One: Writing
To improve progress and raise achievement with a particular focus on target students in year 1-8 achieving below the
expected curriculum level for their age. At the end of 2018 13% students were below their expected curriculum level and
these students were spread across the school. This was achieved as at the end of 2017 the percentage of students
“below” or “well below” the National Standards was 19% with the total number of students across the school in these
categories reduced to 31 students.
In 2019 we expect to maintain and continue these gains by further reducing the number of “at risk students” by a further
1% or from 31 students to 28 students.

Baseline Data:

Analysis of School-Wide assessment data in November 2018 identified a large positive change in progress and
achievement in Writing at all year levels from the end of year 2017 data. Writing data indicates that there was a large
reduction in the number of students who were not meeting their expected age levels in all aspects of writing
assessment. (EOY 2017 n=43, EOY 2018 n=30). Across the full school roll this represented a shift from 19.3% of
students not meeting the National Standards Criteria (expected curriculum level) in 2017 to 13% at the end of 2018.
As the school roll increases across the year, the data and statistics continue to be variable.
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Analysis of Variance Reporting
Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

We identified that differentiating for
individual needs was a crucial next
step -an unrelenting focus on student
need was the focus.

Analysis reporting

The number of students who were
“below” or “well below” the National
Standards reduced from 43 to 30.
Staff driven Collaborative Inquiry with
a focus on Writing articulated the
changes in pedagogy, impact of
teaching and learning in collaboration
with Evaluation Associates Expert
Partner

Embedding the Learning
Progressions Framework and
using a complete PaCT tool data
set for comparison data.

We identified that staff needed
upskilling in the Learning
Progressions Framework to actively
plan for need.

Staff were able identify “next
steps” for students more readily
and accelerate and adapt
programs based on the shifts in
pedagogy for targeted students.

Collaborative planning in staff teams
was seen as an opportunity to draw
on individual strengths.
Collaborative and Personal Inquiry,
and Professional Learning was seen
as vital to building professional
capacity and teaching and learning
expertise.
Data boards were used to “name”
need.
Centrally funded PLD enabled
accessing an expert partner.
“Storytelling Schools” and ongoing
PLD was implemented school wide.

Whole staff participation and
innovation in school in “Story Telling
Schools” writing PLD.
Data boards continued to name the
concerns for our writing programs.
Staff drew on the strengths of
collaborating with teams, and building
personal and collective capacity
Learning Intentions and Success
criteria were linked to student voice.
Moderation of Writing in teams and as
a staff was a key part of team
development and assessing progress
against the Learning Progressions
Framework
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Collective responsibility and
shared teaching enabled a climate
of sharing practice and
accountability.
Building on experience and past
knowledge, staff were able to
break down writing tasks against
levels of student success.
Shifting into using the Learning
Progressions framework
confidently gave power to the
Overall Teacher Judgements
based on sound assessment and
moderation
Community forums ensured
whanau were sharing the strategic
direction of the school.

Using self-reflective practice to
monitor the impact of individual
teaching and learning on student
outcomes.
Collaborating with other schools in
our Kahui Ako to share and
challenge practice.
The impact of specific strategies in
writing to serve as a prototype for
localising the school curriculum.
Identification of Leadership and
Within School position to sustain
the capabilities that support the
momentum of change.
Differentiated programs of support
and extension with careful tracking
and monitoring of outcomes.

Planning for next year:


Embedding of Learning Progressions Framework for moderation, OTJ’s and data storage.






Personal Inquiry to focus on using data for impact.
Additional staffing to support differentiated programs.
Alignment of Appraisal to monitor, track and report progress.
Embedding of a Reflection document where staff are constantly reflecting on practice against strategic and personal goals, codes and
standards of the profession and impact of teaching and learning.
Review reporting structures and timing for Years 0 – 3 in light of the removal of National Standards.

 Use leadership
capacity within the school to drive continued Collaborative Inquiry.
Tātaritanga
raraunga
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School Name:

St Mark’s School

Strategic Aim:

Develop future focussed thinkers and learners through Ako and the pursuit of Equity and Excellence.

School Number:

4135

Tātaritanga raraunga

Identify and grow every student’s God given gifts and talents.

Annual Aim:

To raise student achievement and accelerate student learning in Mathematics with a school- wide Mathematics
professional learning focus in 2019 to maintaining and sustaining a wide range of research based numeracy programs
and interventions.

Target:

Student Achievement Target Two: Mathematics
To improve progress and raise achievement with a particular focus on target students in year 1-8 achieving below the
expected curriculum level for their age. At the end of 2018, 16% of students were below their expected curriculum level
and these students were spread across the school. This was a similar number to at the end of 2017, where the
percentage of students “at” or “above” the National Standards was 84.65%. The total number of students across the
school at the end of 2018 not meeting the expected curriculum level for age was 37 students.
It is our expectation that we can further reduce the number of “at risk” students from n=37 to n=30 with targeted
programs and focussed individual programs supported by high quality professional development.

Baseline Data:

Analysis of school-wide assessment data in November 2018 little change in progress and achievement in Mathematics
across the school = 0.65% Mathematics data also indicated that there were some differences in the way teachers were
using data to inform their OTJ’s. There was a need for the personalisation of data for all students and whanau, with
greater attention to differentiated programs and individual need. Although the data was generally positive coherence of
the curriculum across the school was identified by staff as an important area of professional learning.

Ministry of Education | Tātaritanga raraunga

Page 4

Analysis of Variance Reporting
Actions
What did we do?

Analysis reporting

Staff used the PACT tool with end of year
data providing a baseline for 2019.
Staff continued to focus on small group
work with a “at-risk” students.
The use of Matific (school wide) was used
to support mathematics programs in
particular matching students to curriculum
needs. This allowed access from home.
Assessment for learning practices became
more established.
Numeracy teaching strategies were
developed and shared in teams.
A dedicated Mathematics Curriculum
Team inquired into the current “state” of
Mathematics at St Mark’s School,
consulting with staff and reporting regularly
to whole staff meetings.
Staff trialled different resources to build
capacity with the various resources
designed for use in the classroom.
Staff in teams began a process of
documenting their practice and pedagogy.

Outcomes
What happened?

There were small incremental gains within
curriculum levels and across the school for
individuals and groups.

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

Collaborative team planning and
practice was new in this area of
the curriculum at St Mark’s School.

A focus on strategy development,
and a balance between formative
and summative assessment is
needed to enable students to
reach their potential.

Staff documented the developmental
nature of the curriculum and the
integration with other curriculum areas.

Increased use of technology
through Matific supported learning
at school and in home learning.

Collaborative work in teams embedded
and recorded in relation to impact for
students.

Staff continued to develop rich
tasks as prototypes for working
with multilevel groups.

A school wide localised curriculum
is crucial that is flexible,
responsive to need, and wellarticulated is vital for outcomes for
students.

The Within Schools teacher
identified inconsistent use of
multilevel grouping and use of
strategies which prompted staff to
explore their own practice.

Engagement with UC Plus staff for
specific professional learning
delivered through inquiry and coteaching methods.

Strategy articulation by students
was a window into student thinking
and the application to real world
problems.

Partnering with other schools in
the Kahui Ako to build a problem
solving collaborative approach,
shared practice and challenge – a
Tukana/Teina model.

Unrelenting focus on groups and
individuals and shifts in teaching and
learning practice
Both summative and formative data were
provided at regular intervals particularly
mid-year and end of year
Staff began adapting their pedagogy for
individuals.
Assessment practices in Mathematics
were identified as inconsistent.
Within Schools Teacher began work
challenging practice across the school.

Additional staffing was allocated for
support and extension programs.
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Engagement with Brent Langford
Evaluation Associates - Inquiry.

Planning for next year:


Evaluate the effectiveness of specialist programs in Mathematics.







Board across the school and this program will be decided by all staff.
External professional development using a collaborative inquiry model will explore current and future practices in Mathematics in the school.
PACT will continue to be used to aid teacher judgements.
External PLD with Evaluate Associates will facilitate conversations in the inquiry to facilitate change in pedagogy and practice.
Whanau hui, forums and “Maths Cafēs” will seek community voice on assessment and links to the curriculum.
A number of staff will join the Mathematics Inquiry Team of the Kahui Ako.

 The school willraraunga
be allocated a Within School Teacher in 2019 via the Kahui Ako – this teacher will continue to outwork the vision of the
Tātaritanga
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School Name:

St Mark’s School

School Number:

4135

Tātaritanga raraunga
Develop future focussed thinkers and learners through Ako and the pursuit of Equity and Excellence.

Strategic Aim:

Identify and grow every student’s God given gifts and talents

Annual Aim:

To raise student achievement and accelerate student learning in Reading with a continued focus on achievement and
acceleration in 2019 by maintaining and sustaining a wide range of research based literacy programs and interventions.

Target:

Student Achievement Target Three: Reading
To improve progress and raise achievement with a particular focus on target students in year 1-8 achieving below the
expected curriculum level for their age. At the end of 2018, 7% students were below their expected curriculum level and
these students were mainly located in the Junior school. At the end of 2017 the percentage of students “below” or “well
below” the National Standards was 11% with the total number of students across the school in these categories
numbering 22. At the end of 2018, the Interim data indicated that this number at reduced to 16, with those at the
expected curriculum in reading now over 90%.
In 2019 the aim is to sustain achievement at this level but seek to advance students not meeting expected curriculum
levels within their curriculum level with confidence and success. The measure of this success will be calculated by
numbers of students making progress within curriculum levels that are currently below their expected curriculum level.

Baseline Data:
Analysis of school-wide assessment data in November 2018 showed positive change in progress and achievement in
Reading across the school = 1.66% from 2017 End of Year data. Reading data also indicated that there were
consistencies in the way teachers were using data to inform their OTJ’s and their teaching practice in this area of the
curriculum. Attention to differentiated programs and individual needs with additional staffing had a significant effect on
the “reading mileage” students could cover. Learning support programs in this area are well established and show
efficacy for most students once delivery is adapted.
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Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

Alignment of assessment in Reading to
curriculum level in the Junior School was
started.

Positive changes in data
encouraged staff that “being
better” and concentrating on
student need can change practice.

High levels of engagement in
reading across all aspects of the
curriculum is a strength at St
Mark’s school.

The Reading progressions in the
Learning Progressions Framework
and are part of how staff evaluate
progress at each level.

Collaborating with team members
shared the load of planning.

High levels of progress and
achievement across the school
can be attributed to a strong
schoolwide approach to reading
for meaning.

Document the strategies that ensure
success in reading at each level, and
the impact various teaching and
learning activities on students/groups
of students.

Teacher aides continued to support
students both in class and on a one-toone basis.
Teacher aide support was realigned to
need and priority.
New resources were bought to supplement
existing.
Articulation by staff as to those strategies
and teaching and learning practices that
contribute to successful outcomes.

Attention to Phonics across the
school re-established best practice
in this area.
A school wide spelling program
embedded and well timetabled in
classroom programs.

At risk students were discussed in weekly
team meetings.
Collaborative planning and teaching
practice enhanced strengths and skills of
teachers.
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Differentiation for reading in
classes is more evident than other
curriculum areas.
The collaborative inquiry and
practice analysis into writing, has
linked both reading and writing in
terms of literacy gains.
An emphasis on oral language
through the Storytelling approach
has realigned ideation and reading
for meaning as central to
achievement.

Continue to discuss those students
who are at risk and ensure access for
all to the curriculum.
Localise a curriculum that innovates,
creates, aims for equity and
excellence and maintains flexibility for
all learners.
Provide external opportunities to visit
other schools and/or collaborate within
our Kahui Ako for best practice in
reading.
ALL – Accelerated Learning in
Literacy program in school for those
priority learners in year 4 and in the
Senior School (2 staff funded in 2019)

Planning for next year:

Tātaritanga
raraunga
 Work with colleagues
in Kahui Ako to share and develop best practice.






Further professional development in Learning Progressions Framework is needed.
Engage in Collaborative Inquiry and Personal Inquiry frameworks to support practice.
Engage with whanau to share best practice and how Ako and working together will enhance outcomes for individuals.
Continue to innovate around vertical and multilevel teaching and learning.
Use practice analysis to focus on target students as a moderator of teaching and learning.
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